Introduction
Delirium can occur in 18%-50% of patients in acute care institutions, which can result in increased morbidity and mortality, especially in the elderly [1] . Although delirium is defined as an acute change in mental status from a patient's baseline cognition, it is often attributed to underlying disease processes or other common contributing factors, such as narcotics used to treat postoperative pain [2] . Many times, delirium is dismissed by nurses. This is consistent with the personal observations of the primary author (JD-T) of nurses practicing in inpatient surgical areas and through discussions with the nurses on the importance of delirium assessment. Therefore, the nursing continuing professional development (CPD) program decided to employ theatre-based simulation as an educational strategy to reinforce the importance of delirium assessment and appropriate interventions.
Falls cost the Canadian healthcare system an estimated two-billion dollars annually and are the leading cause of injury during hospitalization [3] . Falls in the elderly are especially traumatic due to their frailty. For a patient experiencing delirium, their risk of falls increases during their acute confused state; consequently, it was decided to include falls risk assessment as a secondary objective in this theatre-based simulation scenario.
All theatre-based simulation sessions were conducted at the University of Ottawa Skills and Simulation Centre from January 2017 to the end of March 2017 with practicing The Ottawa Hospital (TOH) inpatient surgery nurses of varying years of experience as one sub-session of a larger four-hour nursing CPD session. A total of 63 nurses participated in 20 simulation sessions with two to six participants per session. Each simulation session was one-hour long, consisting of a five-minute pre-briefing, 10 to 15 minutes of simulation, followed by a debriefing of 30 to 40 minutes using the promoting excellence and reflective learning in simulation (PEARLS) framework [4] . Scenario design and implementation were facilitated using the National League for Nursing (NLN) simulation design template [5] . The overall four-hour education session was evaluated, including the simulation session and learning outcomes. The evaluation form is included in Appendix C.
Learning objectives
During the delirium and falls simulation session nurses will:
1. perform a cognitive assessment using the Cognitive Assessment Method (CAM) tool; 2. identify delirium; 3. perform a fall risk assessment; 4. apply universal fall risk precautions; and 5. communicate with the patient and the inter-professional team by introducing themselves and using situation, background, assessment, and recommendation (SBAR), as appropriate.
Technical Report Case summary
Alice Smith is an 83-year-old widow admitted to hospital with a right fractured hip after falling on ice. She has recently been diagnosed with dementia with short-term memory loss and has moved in with her daughter. Ten years ago, she had a myocardial infarction (MI) but is otherwise healthy. She was alert and oriented to person, place, and time on admission last evening. The scenario starts with the primary nurse and a colleague going to do hourly rounding on Alice and repositioning her. She is being kept nil per os (NPO) awaiting surgery. Alice wakes up in a confused state; the nurse(s) should attempt to reorient Alice, perform a confusion assessment method (CAM), identify new-onset delirium, and call the medical team. The nurse should use the SBAR structure to report to the physician and suggest the use of a delirium physician order set. Alice, in her confused state, attempts to climb out of bed; the nurse(s) should complete a fall risk assessment followed by the implementation of universal fall risk precautions. 
Personnel

Learner preparation
Using the NLN simulation design template [5] , a checklist for the simulation instructor is used for the pre-briefing addressing confidentiality, the purpose of the scenario for formative learning, the orientation to the manikin, simulation room, and equipment, and the assignment of roles. In addition to this checklist, the fiction contract and the basic assumption of simulation (that learners are capable and trying their best) [6] are discussed with the nurses.
Standard high-level objectives are provided to the nurses that are used across all simulations in the inpatient surgery nursing education program during the pre-briefing:
1. You are to communicate with the patient, your colleagues, and inter-professional team, as appropriate.
2. You are to assess the patient, identify any issues, and intervene accordingly.
Primary nurse: You are working on the orthopedic surgery floor looking after Alice Smith, who is an 83-year-old widow, recently moved into her daughter's home after being diagnosed with mild dementia and short-term memory loss. She had an MI 10 years ago. She is admitted with a right hip fracture after falling on ice outside and is NPO awaiting surgery. She was alert and oriented on admission. You are going in with your nursing colleague to do hourly rounding and reposition the patient.
Secondary nurse: You are going in with the primary nurse to reposition Alice and assist where needed.
Observers: You are to observe the simulation, take notes, and prepare to be active participants during the debriefing later.
Set-up
Refer to Appendix A for a detailed equipment list.
The scenario takes place in a single patient room in a tertiary care hospital on an inpatient orthopedic surgery floor.
A hi-fidelity manikin in a patient gown and an elderly wig is present on an inpatient bed in the simulation room. Intravenous (IV) fluids infusing via an IV infusion pump are attached to the manikin. Standard equipment is available in the room in the form of a suction, an oxygen setup, and a vital signs monitor (heart rate, blood pressure, temperature, and pulse oximetry). None are attached to the manikin. (Figure 1 ).
FIGURE 1: Alice's Room Set-Up
Alice set up for a level 2 critical care unit simulation; cardiac monitor, O 2 saturation monitoring, and blood pressure monitor would not be attached for a standard inpatient room.
A nursing station is set up in a separate area or outside the simulation room. A full patient chart is available at the nursing station. Paper copies of the fall risk assessment and delirium hospital policies are also available at the nursing station in a "policy binder." A fall risk assessment tool and CAM assessment tool become available at the nursing station when a need for use is identified during the simulation, both tools remain hidden; otherwise, the purpose of the simulation would be revealed ahead of time (Figure 2-3 ). Cognitive assessment tools and supplies, as listed on the delirium order set.
Scenario progression
The ideal progression is listed in Table 1 , including expected interventions by the nurses. 
Debriefing
The debriefing should be conducted by an experienced simulation instructor with expertise in the area of delirium management. If the simulation instructor does not have the knowledge or expertise for a delirium assessment and intervention, along with a fall risk assessment and intervention, a content expert should be present for the simulation and debrief to close any knowledge and performance gaps. It is also advocated that debriefing follow a sound framework. Within the inpatient surgery nursing education program at TOH, the PEARLS framework [4] is used for all debriefing sessions.
Discussion
Historically, simulation has been used for low-frequency, high-impact patient cases due to the limited availability of such cases in the clinical environment for medical and nursing education.
The outcomes of such cases can have a significant impact on patient morbidity and mortality. Simulation can also be used for high-frequency; high-impact cases, as was exemplified with Alice. Nurses who participated in this simulation scenario consistently dismissed the importance of delirium identification and intervention, attributing it to Alice's underlying dementia and use of narcotics to treat her pain. Nurses would focus on the agitated, confused state of Alice, attempting to calm her with reassurance; some would call the doctor for an order of medication, such as haloperidol, to sedate her during the simulation. Sedating medications can potentiate the delirium state, especially in the elderly, masking the underlying cause of the delirium [1] . Performance gaps related to the importance of identification, investigation, and treatment of delirium were addressed during the debriefing. After reviewing the evaluation forms that the nurses completed, a consistent theme of learning emerged: "Delirium is a medical emergency," which was not previously recognized during discussions between clinical nurses on the inpatient units and JD-T. Examples of learning, as stated by the simulation participants, can be found in Table 3 .
Examples Learner comments Frequency on Evaluation Forms
Delirium is a medical emergency 13
Existence of a delirium order set 6
Not to assume delirium is confusion 1
TABLE 3: Frequency of Learner Comments on the Evaluation Form
The fall risk assessment and identification objective was not commonly reached in this simulation; this may be attributed to the use of a hi-fidelity manikin. When Alice is a simulated patient played by a confederate such as in the demonstration for TOH Nurse Educators in 2016 or when used in corporate nursing orientation, the fall risk assessment and identification were more consistently performed. The use of a simulated mobile patient where Alice attempts to climb out of bed triggers the nurse to perform a fall risk assessment. For the simulation using the hi-fidelity manikin, the learning objective and performance gap for the fall risk assessment was discussed and closed in the debrief. A change in patient's cognition makes a patient a fall risk [7] . For adaptations using a simulated confederate patient, see Appendix A.
Nurses self-allocated to either active participant in the simulation or an observer role when groups were larger than four in the inpatient surgery CPD program. Observers were given instructions to watch the simulation, take notes, and prepare to actively participate in the debrief. Observers did participate in the debrief but not as actively as the nurses who were in the simulation. It has been noted that observers who are given a checklist with performance criteria based on the learning objectives experience a similar amount of learning as those who participate in the simulation [8] . An observer checklist was piloted, with a group of four during a simulation session of Alice for a level 2 trauma unit orientation in February 2018. Evaluation results are in Table 4 . See Appendix B for a sample checklist for Alice.
Question Mean Score (1 -Strongly Disagree to 5 -Strongly Agree)
Were you engaged in the simulation using the checklist? 4.25
The observer checklist was beneficial 4.25
The checklist helped me participate in the debrief 4.75 
Evaluations of the inpatient surgery nursing CPD simulation session
A total of 63 nurses attended the sessions with 61 completing evaluations anonymously. Nurses tended to agree that the simulation session was beneficial, with a mean score of 4.72 on a 5-point Likert scale, where 1 was not worthwhile and 5 was beneficial. Many of the nurses have been through simulation sessions both in their nursing training along with previous inpatient surgery CPD days. Prior to the implementation of the Alice scenario, previous simulation sessions subscribed to the low-frequency, high-impact model of application, but the nurses appreciated having a more common, less stressful situation for their simulation session ( Table  5) . Participation in simulation-based education sessions is stress-inducing to learners [9] . It is hypothesized that using a high-frequency, high-impact goal for simulation scenario design could be used to gain buy-in with participants who have little experience with simulation, as it would be a more familiar scenario seen in the clinical environment. 
Comments by Active Participants & Observers
Conclusions
The design and implementation of a high-frequency, high-impact delirium and falls risk assessment theatre-based simulation scenario for nursing has been discussed. Adaptations for both manikin-based and simulated patient scenarios have been included. Originally designed as a showpiece case for the use of simulation education methodologies in nursing education to a large group of nurse educators new to simulation, Alice has become entrenched within nursing education in various programs at TOH, which is a large academic healthcare institution. When Alice is played by a confederate, the secondary objective of a fall risk assessment is more effectively achieved when Alice tries to climb out of bed. The safety of the confederate and simulation participants must be kept in mind at all times; Alice should not actually fall.
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